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From the editors

Education is one of the most important aspects of our lives – vital 
to our development, our understanding and our personal and 

professional fulfilment throughout life. It is, as described by 23 displaced 
students who have co-authored one of the articles in this issue, the  
“key to life”. In times of crisis, however, millions of displaced young 
people miss out on months or years of education, and this is damaging 
to them and their families, as well as to their societies, both in the short 
and long term. 
In this issue of FMR, authors from around the world debate how better  
to enable access to quality education both in emergency settings and  
in resettlement and asylum contexts. These authors represent 
governments, international donors, non-governmental organisations,  
UN agencies, the International Federation of Red Cross and Red Crescent 
Societies, academia, local education projects and a legal firm. And some 
of the authors have themselves experienced the challenges of learning 
and teaching while displaced. 
The full magazine is online at www.fmreview.org/education-displacement, 
alongside our Editors’ briefing which provides a quick overview of the 
coverage of the issue and its principal points. Also available is our digest, 
which provides an expanded list of contents with QR codes and web links 
for individual articles. All articles are available individually in PDF, HTML 
and podcast formats.  
This issue will be available in English, Arabic, Spanish and French. Please 
share it widely. For printed copies, please email us at fmr@qeh.ox.ac.uk. 
We would like to thank Marina Anselme (RET International), Anthony 
Nolan (Save the Children International) and Jessica Oddy (Save the 
Children UK) for their assistance as advisors to the feature theme, 
and the following donors for their support of this issue: Jesuit Refugee 
Service, Oxfam IBIS, RET International, Southern New Hampshire 
University, Swiss Agency for Development and Cooperation and  
UNHCR/Education Section. All our current and recent donors are  
listed below. 
Forthcoming issues: see back cover for details.

Marion Couldrey and Jenny Peebles 
Editors, Forced Migration Review

ADRA International • Danish Refugee Council • ESRC-AHRC 
• Global Program on Forced Displacement of the World Bank 
Group • Government of the Principality of Liechtenstein • 
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Jesuit Refugee Service • Luxembourg Ministry of Foreign 
Affairs • Mercy Corps • Mohammed Abu-Risha • Open 
Society Foundations • Oxfam • Oxfam IBIS • Regional 
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• Wellcome Trust • Women’s Refugee Commission  
Many thanks also to those who have made individual 
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UK immigration policy: restrictions on asylum 
seekers’ right to study
Helen Baron

Changes to immigration legislation in the UK have led to restrictions on many asylum 
seekers’ right to study. 

The Immigration Act 2016 brought a new 
regime of ‘immigration bail’1 into force in 
the UK, expanding the powers of the UK 
Secretary of State for the Home Department 
(‘the Home Office’) to impose restrictions on 
asylum seekers, including on their right to 
study. 

While the 2016 Act was being drafted, all 
indications were that the application of this 
restriction on study would be exceptional. It 
is also clear from parliamentary discussions 
around the passing of the Bill that the power 
to restrict study was intended to be used 
only rarely and for specific purposes. 

However, when the relevant provisions 
came into force in January 2018, charities and 
asylum caseworkers saw that the imposition 
of study restrictions was widespread. The 
Home Office’s response to a freedom of 
information request reveals that between 
15th January and 31st May 2018, of the 53,901 
individuals given immigration bail forms 
(a document defining the conditions of a 
person’s immigration bail) by the Home 
Office, 12,642 individuals (24%) were 
prohibited from studying. The stories 
of some of the individuals whom our 
law firm has assisted over the past eight 
months show a range of experiences. 

Aims and hopes
Sharif, Henry and Farooq2 arrived in the 
UK as unaccompanied minors and were 
enrolled in school and then college. As 
young people leaving the care system, they 
were eligible for State support, including 
a stipend and accommodation provided 
by the local authority, on condition that 
they were engaged in study and would 
remain studying until the age of 21. Josie, 
who came to the UK with her mother and 
brother, won a scholarship for asylum seekers 

which allowed her to accept a place to study 
biomedical sciences at university, where she 
hoped to build on her impressive secondary 
qualifications and become a scientist. 
Mustafa wanted to improve his English 
so that once he got refugee status he could 
study illustration at university and build 
on the many exhibitions and competitions 
in which he had already participated. Ali, 
a victim of trafficking, aspired to study law 
and policing at university, in order to one 
day start an anti-trafficking organisation 
and help others in his situation. Mary, also 
a victim of trafficking, was encouraged to 
enrol in assertiveness, healthy eating and 
understanding anxiety classes at a college 
as part of her recovery while she was on the 
waiting list for counselling. Kit, a young 
mother, wished to attend an ESOL (English 
for Speakers of Other Languages) course, 
which offered childcare facilities. She wanted 
to learn English to be able to care for her 
daughter better, to more easily navigate 
supermarkets, buses, doctors and lawyers, 
and to make friends with other parents. 

Effects of restrictions on study
When a query was raised in Parliament in 
April 2018 about the objectives of the study 
restrictions and numbers to whom it had been 
applied, the Immigration Minister replied 
that individuals could discuss possible 
amendments to their bail conditions with 
staff at the Home Office centre where they 
report on a regular basis. However, after 
the new regime came into force, each of the 
individuals whose stories are recounted here 
was informed that they no longer had the 
right to study in the UK; none was asked 
about their plans to study or whether they 
were enrolled in studies at the time. No 
one explained the restriction, or provided 

http://www.fmreview.org/dayton20
http://www.fmreview.org/education-displacement
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any reasons for the change. Breaching 
immigration bail conditions is a serious 
matter – had they continued to study, their 
‘non-compliance’ could have been held 
against them in their asylum claims. Many 
did not even realise that the restriction had 
been applied to them until it was spotted by 
a social worker or their asylum caseworker. 
Those who tried to request any changes to this 
condition were told to submit their requests 
in writing via their solicitors. However, 
those requests sent by asylum seekers’ 
legal representatives were ignored. In our 
experience, the only way to get the restrictions 
removed was to threaten the Home Office 
with court proceedings if they did not do so. 
In many cases, this was not enough, and we 
were forced to pursue court proceedings. 

Sharif, Henry and Farooq were placed in a 
terrible position, caught between ceasing their 
studies – and so losing their local authority 
support (including accommodation) – or 
continuing to study, potentially breaching 
their bail conditions. Mary was deeply 
concerned that the courses she had been 
enrolled on as part of her recovery would 
be considered ‘study’. Mustafa and Kit 
had to withdraw from their ESOL courses, 
while Josie and Ali had their offers to 
study withdrawn by the university. 

According to the Home Office’s own policy 
on immigration bail, restrictions must achieve 
the legitimate purpose of maintaining contact 
with individuals while their asylum claims 
are being processed and reducing the risk of 
individuals absconding. It is hard to envisage 
a situation in which a restriction on a person 
studying could logically be said to further 
this legitimate aim. Indeed, when challenged 
in judicial proceedings or correspondence 
prior to commencing proceedings, the 
Home Office has conceded in every case, 
removing the restriction and failing to 
provide any reasons for its imposition. 

Alteration of policy
On 8th May 2018, following a series of 
successful judicial challenges, media 
attention and intervention by Members 
of Parliament, the Home Office altered its 
policy, substantially amending the section 

on study restrictions. The new policy 
provides more guidance about who should 
be subject to study restrictions and clarifies 
that in most situations asylum seekers 
should and will be allowed to study. 

The Home Office has also instigated a 
process to identify those to whom the study 
condition had been applied erroneously and 
send new immigration bail forms without 
study restrictions to these individuals. 
By the end of that month the Home Office 
had removed study restrictions from 4,709 
individuals, presumably leaving 7,933 
individuals still restricted at the end of 
May 2018. A senior representative of the 
Home Office must now first approve the 
application of a bail condition. A letter 
has also been sent to non-governmental 
organisations to enable them to encourage 
individuals who may have concerns to 
contact the Home Office to seek a change to 
their bail conditions. However, despite these 
measures, individuals who have had study 
restrictions incorrectly and unreasonably 
applied to them continue to be referred to us. 

The battle over study restrictions 
shows how statutory powers, granted for 
a specific and restricted purpose, can be 
misused by a government whose policies 
make life very difficult for those without 
legal status in the UK. Charities, politicians, 
the media and support workers have a 
vital role to play in monitoring how such 
executive powers are applied, in order to 
prevent unjustified and irrational limitations 
on individuals’ rights and freedoms.
Helen Baron HelenS@Duncanlewis.com  
Caseworker, Duncan Lewis Solicitors 
www.duncanlewis.co.uk 
1. Immigration bail is the temporary status granted to individuals 
without leave to remain (such as asylum seekers). This permits 
them – subject to certain conditions – to remain in the UK 
and reside in the community (often restricted to a particular 
address) while their claims are processed or their appeals are 
heard. All asylum seekers in the UK who are not detained are on 
immigration bail.
2. All clients’ names have been changed to preserve their 
anonymity.

Interested in writing for FMR? 
We welcome offers of articles on any aspect of 
contemporary forced migration. Check our guidelines 
at www.fmreview.org/writing-fmr and get in touch.

http://www.fmreview.org/dayton20
http://www.fmreview.org/education-displacement
mailto:HelenS@Duncanlewis.com
http://www.duncanlewis.co.uk/


 

Editors’ briefing: quick access to the feature theme
Last year FMR launched a new product – the Editors’ briefing.  
This 4-page, A4 booklet provides a synthesis of an issue’s feature 
theme articles (with relevant links). We hope that this will be of 
particular use for advocacy, briefing and raising awareness. 

For the first time, each regular recipient of a print copy of FMR will also 
receive a copy of the Editors’ briefing. If you would like additional print 
copies for meetings, briefings, workshops or partners, please get in 
touch – or print it off at www.fmreview.org/education-displacement.

An Editors’ briefing is also available online for FMR 58 ‘Economies: 
rights and access to work’ and FMR 59 ‘Twenty Years of the Guiding 
Principles on Internal Displacement’.    

Forthcoming feature themes
• Ethics – issue 61, due out June 2019 (submissions closed)

• Return – issue 62, due out October 2019 (see www.fmreview.org/return) 

Please sign up to receive our occasional email alerts if you would like to be notified about new 
calls for articles and latest issues: www.fmreview.org/request/alerts. 

     The Editors are considering the following themes for FMR issues from 2020 onwards:

Localisation • Protection without ratification – non-signatories 
Trafficking and smuggling • Urban displacement • Refugee status determination  

Mental health and psychosocial support • Gender

We welcome feedback on these themes. We also invite agencies and donors who are 
particularly interested in one or more of these themes to consider whether financial support 
for an FMR issue might be possible, either directly to FMR or through collaboration on a  
wider project (or funding bid) in which FMR would enhance dissemination and impact. 

Each issue of FMR costs approximately £84,000/US$110,000 to produce in English,  
Arabic, Spanish and French including associated salary costs, and we welcome offers  
of full or part-funding. 

Please contact the Editors to discuss. FMR is a collaboration – between we who produce it 
and you who write for it, share it, promote it, fund it. Please keep looking for ways to fund FMR 
to keep it going. Thank you!

Marion Couldrey and Jenny Peebles 
Forced Migration Review Co-Editors 

fmr@qeh.ox.ac.uk +44(0)1865 281700 

Education: needs, rights  
and access in displacement

This Editors’ briefing provides an overview of the content of the feature theme 

articles published in FMR issue 60 on Education, with links to the relevant articles. 

E ducation is one of the most important aspects of our lives – 
vital to our development, our 
understanding and our personal 
and professional fulfilment throughout life. In times of crisis, 

however, millions of displaced 
young people miss out on months 
or years of education, and this 
is damaging to them and their 
families, as well as to their societies, 
both in the short and long term. In FMR issue 60, authors from 

around the world debate how 
better to enable access to quality 
education both in emergency 
settings and in resettlement and 
asylum contexts. These authors represent governments, international donors, 

non-governmental organisations, 
UN agencies, the International 
Federation of Red Cross and Red 
Crescent Societies, academia, 
local education projects and a 
legal firm. And some of the authors 
have themselves experienced 
the challenges of learning and 
teaching while displaced. Visit www.fmreview.org/education-

displacement to access this 
Editors’ briefing, the full magazine 
and individual articles (in English, 
Arabic, Spanish and French). For printed copies, please email 

the Editors at fmr@qeh.ox.ac.uk. Marion Couldrey and Jenny Peebles 
Forced Migration Review Editorsfmr@qeh.ox.ac.uk www.fmreview.org 

+44 (0)1865 281700 @fmreview
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Prioritising education in emergencies
Ambassador Manuel Bessler, Head of Swiss Humanitarian Aid and Deputy 

Director of the Swiss Agency for Development and Cooperation, introduces 

the issue by speaking frankly about the decades of neglect of education in 

humanitarian response by donors and the international community (Bessler). 

Education was considered a longer-term, development objective, and not a 

priority during emergencies; however, this runs counter to the priorities of 

displaced families themselves and to the life-sustaining and protective role of 

education during conflict and crisis. There is now much greater awareness of 

how much is at stake, both in the short and the long term, if young people lose 

out on education. Collaborative, creative approaches are needed, alongside 

significant financial and operational commitments. The Swiss government has 

increased its financial support for education and calls on others to do likewise. 

Challenges to access and how to address them

The barriers to access to quality education are many and varied. In many 

countries affected by conflict, education systems and physical learning 

environments will have already been in a poor state (Bessler; BrayWatkins), 

which may be amplified by the effects of conflict.

The physical impacts of conflict can leave schools out of use because 

they have been damaged or destroyed, used for military purposes or used as 

shelters by displaced persons; conflict also leads to teacher shortages (Singh-

Tocchio; BrayWatkins). Children’s ability to access schools is hampered 

by dangerous journeys to school and a general increase in violence both 

outside and inside the school gates (BrayWatkins; Iversen-Ostergaard). 

Conflict can also have a significant impact on children’s psychosocial well-

being, affecting their ability to learn. The need to feel safe is an essential element 

in being able to learn and a number of articles discuss ways to help provide 

this sense of security (Singh-Tocchio; BrayWatkins; McEvoy). In Afghanistan, 

where children and their families face very real physical risks, psychosocial 

programming can help build children’s personal sense of safety and their ability 

to cope with stress and trauma. A collaboration between the Norwegian Refugee 

Council and the University of Tromsø is helping schoolchildren to identify 

feelings of stress and to learn calming techniques. Children are also taught to 

visualise a ‘safe space’, helping them to cope with traumatic memories and with 

daily sources of stress. Other elements include encouraging play and discussing 

strategies for keeping physically safe. The results of pilots are promising, 

and the programme can be implemented almost anywhere (McEvoy). 

An article by an author working inside Syria discusses the high levels 

of trauma among internally displaced persons (IDPs), including among 

children (Khaddour). The Aga Khan Foundation responded by integrating 

psychosocial support into their early childhood development programmes, 

with a major focus on providing parenting sessions for both IDP and host-
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Praise for FMR
…great content and diverse viewpoints …rigorous yet sensitive
…incisive, insightful and informative articles … one of the best outlets for dissemination 

on these topics anywhere in the world
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